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CHAPTER ONE

THE HISTORY OF COMMUNICATION TOOLS

     Human beings have the amazing ability to create many different useful tools.  Determined to accomplish a variety of tasks, many men and women have put their minds together and found ways to make different assistive devices.  Such devices are made so people can build homes, cook food and perform different duties.  Tools have changed people’s lives in profound ways.  A specific set of tools that had a colossal effect on the human race is communication technology.  The invention of audio and visual technology enables people to communicate with one another in close and distant places.

     Historically, the only way two people who lived far apart could communicate with one another without traveling was through letters.  When the revolutionary invention of the printing press arrived, people were able to obtain more information about each other and the world by reading books and newspapers.  In the late 1430’s, a German inventor name Johannes Gutenberg invented the movable-type printing press that printed books in mass quantities (Gutenberg’s millennium, 2000).      

     Other long distance communication devices people used in the past were optical telegraphs such as smoke signals, beacons and flag signals.  In the mid 1800’s when electricity was invented, electric telegraphs were used to transfer visible or audible signals (Telegraphs, 2009).  By the late 1800’s a motion picture camera and a motion picture projector were created that allowed people to be entertained by moving picture shows (Fox, 2004).  The development of movie theaters gave motion pictures a universal power of communication. 
     When motion pictures first entered the public sphere, sounds could not be recorded and subtitles were used.  Given that films were silent, actors used pantomime and gestures.  Deaf people watched films during the Silent Film Era, from approximately 1893 until 1929.  This was considered the “Golden Era” by the deaf community (Schuchman, 2004).  They could go to the movie theaters and have access to soundless films because of the subtitles.  
     Deaf people had some influence on the motion picture industry as well.  Several deaf people were employed as actors and filmmakers in Hollywood as well in other places (Schuchman, 2004).  Charlie Chaplin, a famous silent film actor, worked closely with a deaf actor named Granville Redmond.  Redmond taught Chaplin how to express his thoughts and feelings through facial and body expression and he also taught him sign language.  As a result, Chaplin used many expressions and gestures similar to what deaf people used in his films (Gannon, 1981).  

     All this came to an end when films with sound came around in 1929.  Many deaf actors and filmmakers lost their jobs and deaf moviegoers no longer had complete access to films.  The arrival of sound films in 1929 suddenly deprived the deaf of one of their important sources of information and entertainment; they could not adequately understand the new captionless “talkies” (Schuchman, 2004).

When other audio technologies were invented, such as the telephone and the radio, the communication gap between deaf and hearing people expanded even more.  Alexander Graham Bell, the inventor of the telephone, primarily wanted to create an instrument to aid deaf people’s oral skills.  Ironically he ended up producing a gadget to further isolate them from society (Keating and Mirus, 2003).

     During the late 1950’s to 1960’s, however, many exciting things began to occur.  Several innovative communication technologies were made that directly served deaf people.  In 1958, a federal law was passed (PL 85-905) authorizing the Department of Health, Education and Welfare to start a free “lending library” of films with captions to all deaf people (Baker-Shenk and Cokely, 1981).  Deaf adults were able to rent a list of movies for free, but they had to pay for their own movie projectors.  Many individuals from deaf clubs and schools for the deaf raised the money to purchase the projectors.  They would gather at these clubs or schools on a monthly basis to watch captioned films and to socialize.

     Some deaf people organized private movie clubs.  In 1971, my deaf parents joined a movie club that was started by five other deaf couples in the 1960’s.  Every three weeks the couples, along with their children, would take turns going to each other’s house to watch captioned films.  Since several of the children were deaf as well, the parents made sure that half of the films were for them.   

     Although several films with captions were first made available for deaf people in the late 1950’s, it wasn’t until 1971 that captions first appeared on TV.  “The French Chef” show was the first captioned TV program made possible by the Public Broadcasting Station (Gregg, 2006).  In 1980, caption appeared on a few more TV shows (Gannon, 1981).  Deaf people, however, had to buy caption decoder devices in order to see the captions appear on their TV screens and the majority of the TV programs were not captioned.  PBS, NBC and ABC were the initial broadcasting companies that provided captions on some of their educational, entertainment and news programs.  They offered a combined twenty hours a week of captioned programs (Gannon, 1981).  

    Eventually, CBS provided captions as well, but only after a large number of deaf people all across America marched the streets and publicly expressed their anger at CBS’s original refusal (Gannon, 1981).  Even deaf people in Southern Illinois twice went to Cape Girardeau, Missouri, to picket in front of the CBS TV station, KFVS-TV.  They carried signs saying “CBS keeps us in silence,” and “Captions give our eyes what our ears missed” (Little Egypt Association of the Deaf, 1984, p. 25).

     Most deaf people were delighted to follow several TV shows on captions even though the number of captioned shows was limited.  One viewer said, “When I saw those captions it made me so happy I started yelling around the house ‘Look! They gave me words!’” (Gannon, 1981, p. 386).  A few deaf individuals expressed an entirely different emotion.  One deaf man from Idaho decided he had waited too long for captioning and shattered his TV set with an ax (Gannon, 1981).

     In 1980 my father and I took a trip to Sears Roebuck and purchased our family’s very first caption decoder box.  When we arrived home, dad quickly hooked the device to the television set.  Before captioning arrived, my mother and I, who have moderate-to-severe hearing loss, would try our best to explain to my dad and sister who have profound hearing loss, what little we heard and understood on TV.  Often, we would watch TV shows that were particularly animated.  Shows with a great deal of dialogue and very little action were too difficult to understand and were rejected. 

     In 1990, Congress enacted the Decoder Circuitry Act requiring all televisions with thirteen inch screens or larger to have internal caption decoder chips (Gregg, 2006).  In 1996, Congress passed a law requiring 75% of TV shows to have captions and in 2006, they required all new TV shows to have captions (Russell, 2008).  Nowadays, I take pleasure in watching old TV programs that I could not entirely understand in the past.  

     Another innovative communication technology for deaf people from the late 20th century was the Telephone Typewriter for the Deaf (TTY).  Robert Weitbrecht, a deaf scientist, invented the acoustic coupler, otherwise known as a modem in 1964.  He used the acoustic couplers with old teletypewriting machines and made telephones that were accessible to deaf people (Gannon, 1981).  A deaf person would put his telephone headset on the TTY device, call another deaf person with the same device and start typing his messages.  The typed messages would send auditory signals through the telephone wires and the other TTY would recognize those signals and start displaying letters for the person to read.  

     The TTY was developed almost 100 years after the first telephone was invented.  When it was first invented, the TTY was bulky and expensive.  The large size and cost prevented most deaf individuals from purchasing TTYs, however, in the early 1980’s the device became smaller and more affordable.  Shortly after this, countless deaf people decided to purchase them.  It was a liberating experience to call one another; deaf people were pleased that they no longer had to drive to each other’s houses to share messages or to rely on their hearing neighbors or family members to make calls for them.  

     In 1990, the American Disability Act (ADA) mandated the establishment of a national telecommunication relay system for deaf people and people with speech impairments (Bahan, Hoffmeister and Lane, 1996).  The relay service system allows those who use TTYs connect to those to who do not have them.  A relay operator would convey the deaf person’s typed messages to a hearing person by voice and type the hearing person’s voice messages to the deaf caller.  

     Telephone relay services first started out in America during the 1970’s, but there were only a few areas that offered them on a volunteer basis.  Sometimes it took hours to make a call because there were not enough interpreters to meet the needs of a large number of deaf callers (Berke, 2008b).  In 1985, the Universal Telephone Service Protection Law was passed in Illinois.  The law allowed the Illinois Commerce Commission to set up a telephone relay service and several distribution centers of TTYs at no cost to deaf consumers (Illinois Telephone Access Corporation, n.d.).  The relay service gives deaf people access to their community twenty four hours a day, seven days a week at no charge.

     I recall when my family received our first TTY some time in the 1980’s.  It was exciting to witness my father take advantage of using a relay operator to call his hearing co-workers, order a pizza, or make a doctor’s appointment without relying on my mother or his hearing parents to make the calls for him.  He finally could also call his deaf friends and have private conversations.

     With the introduction and easy accessibility of the Internet, communication options for both the deaf and hearing communities have again expanded drastically.  Email, web pages, text messaging, videophones, blogs and most recently vlogs (video blogs) have changed the way we all communicate with one another. 

     Early and present-day communication technologies and their influence on deaf people have always fascinated me and I am also interested in knowing how future inventions will affect deaf people.  The purpose of this thesis is to discuss past communication technologies and to focus on new devices as well.  I will analyze how these communication instruments have affected the linguistic minority deaf community whose native or second language is American Sign Language (ASL).  I intend to focus a great portion of this study on deaf people’s interest in blogs, vlogs and videophones.

     A particular tool that has made a huge impact in the deaf community is the Internet.  People have access to information by simply turning on their computers and surfing the “net”.  Reading people’s blogs is a very common phenomenon in today’s society.  A blog is an online journal that is created and maintained by a person.  Blogging allows anyone the chance to share on a local, national or global basis, any information he wishes to share online by textual, video and photograph form (Burstein and Kline, 2005).   

     Blogs were first used in 1997 as online diaries called weblogs (Burstein and Kline, 2005).  In 1999, there were approximately fifty blogs and by 2005 there were ten million blogs (Burnstein and Kline, 2005).  In 2004, thirty-two million people in America were reading blogs (Beeson, 2005).

     Since the invention of blogs, more and more politicians and newscasters have recognized the popularity of blogs and spend a large portion of their time blogging information they want to share with society (Burnstein and Kline, 2005: 62).  Many ordinary people also take advantage of this growing trend and post their own thoughts and opinions about certain local or worldwide events, pop idols, politicians, religions and many other issues on their own blogs.  Some bloggers closely follow the news and openly text in specific information they feel has been falsely reported.

     In the fall of 2004, several bloggers exposed Dan Rather and the CBS News for their false report on George W. Bush’s National Guard Service (Dropping the anchorman, 2004).  The bloggers were skeptical of the military documents posted on the CBS website and proved them to be forgeries.  This incident suggests that blogs can have a great influence on the news media. 

     Blogs are groundbreaking communication tools in today’s world just like the printing press was in previous times.  People with personal, political or religious ambitions make use of these tools to disseminate their beliefs beyond their own circle of friends and family.  Individuals who are determined to reveal hidden truths or lies also take advantage of these tools.  Blogs exposed the “Rathergate” scandal much like newspapers and TV news broadcast exposed the “Watergate” scandal.  
     People’s insatiable thirst for information is evidenced with the increasing spread of blogs.  The popular use of blogs, emails and other print-based Internet outlets has some advantages and disadvantages for deaf people.  Information on numerous topics and communication between two people in written form is much more accessible to deaf people.  With the use of computers and cell phones (for texting) they do not need to rely heavily on their oral/speech-reading skills or an interpreter of the deaf to retrieve day-to-day news or gossip.  

     There are many deaf individuals whose native language and/or preferred language is ASL and the ever-increasing use of blogs has a negative impact on them.  Many of these people feel overwhelmed by not being able to comprehend much of the printed information.  Even if they do easily comprehend the information from blogs and emails, this form is slower and more cumbersome compared to using ASL.  

     A more recent tool that is gaining recognition is the video blog (vlog).  Vlogs are videos posted on blog websites.  Vlogs started out in the year 2000, but were not commonly used until 2006 (Holahan, 2007).  Since the creation of YouTube, MySpace, and Google Video, vlogging has become more and more popular (Dawson and Dawson, 2007).

     Since 2006, countless deaf people throughout the U.S. have become vloggers and/or vlog viewers.  In 2006, a protest at Gallaudet University (the only deaf university in the world) in Washington D.C. sparked a widespread interest in the deaf community to create and view different vlogs (Farrell and Read, 2006). 

     Vlogs are one of the first easily accessible technologies that allow deaf individuals to use American Sign Languages to communicate with each other over long distances.  Vlogs enable deaf people to share their thoughts and opinions about different subject matter.  Creators are able to utilize their native language to express themselves without relying on English as their second language.  Many deaf individuals who learned ASL as their second language also pay particular attention to many ASL vlogs because they feel a strong connection to this visual language and to the people who use it.  
     Jared Evans, a popular deaf vlogger, explains that many deaf people have access to high speed Internet now and there are many websites that offer free circulation of video clips.  He points out that video recording equipment such as digital cameras, web cams and faster computers with more memory are much more affordable now than they used to be.  Evans notices that easy to use video editing and web-publishing programs allow new learners to produce and send out video clips on the Internet (Evans, 2007). 

CHAPTER TWO

AMERICAN SIGN LANGUAGE AND THE PEOPLE WHO USE IT

     American Sign Language has a short but fascinating history.  It can be traced to deaf Americans living in large deaf communities (Schein and Stewart, 1995) and to French Sign Language (Humphries and Padden, 1988).  Before the first permanent American school for the deaf was established in 1817, many deaf people already used sign language (Schein and Stewart, 1995).  European immigrants from many countries merged their signs with Native American signs, creating an early version of an American sign language (Schein and Stewart, 1995).

     One early form of ASL was used in Martha’s Vineyard in Massachusetts (Cerney, 2004).  There were a large number of deaf people who lived on the island and most of the deaf and hearing people there were bilingual in English and Martha’s Vineyard Sign Language (Cerney, 2004).  Another early form of ASL was found in another sizeable deaf community in Henniker, New Hampshire (Bahan, Hoffmeister and Lane, 1996).  

     In 1817, the first permanent school for the deaf was established in Hartford, Connecticut.  One of its founders was Thomas Hopkins Gallaudet, a hearing American theologian who took an interest in deaf education due to his neighbor’s deaf daughter, Alice Cogswell.  In 1815 Gallaudet went to London to study deaf education, but with no success.  As fate would have it, Gallaudet met two deaf teachers and the superintendent from the Paris School for Deaf while in England.  When Sicard, the superintendent of the Paris school (Institute Nat’l de Jeunes Sourds) discovered why Gallaudet went to Europe, he kindly invited him to Paris to study there (Lucas and Valli, 2004).  One of the deaf teachers Gallaudet met and studied with was Laurent Clerc. 

     Laurent Clerc had a late start in his education for he did not enter school until the age of 12.  Clerc was an exceptionally bright and curious child who had a hunger for knowledge.  He rapidly caught up with his classmates and graduated at the top of his class.  By the age of twenty, Clerc became a teacher at his alma mater and many of his students and colleagues respected him (Van Cleve and Crouch, 1993).

    During Gallaudet’s brief 4-month stay at Paris, he developed a profound admiration for Clerc and recognized that he was an extraordinary teacher.  Gallaudet wanted to stay longer and learn more on how to teach deaf children, but his funds were almost depleted.  He knew he was not prepared to start a school for the deaf in the U.S. and that he needed Clerc’s help.  Gallaudet was able to convince Sicard to allow Clerc to journey with him to the U.S. to help establish a new school for the deaf (Van Cleve and Crouch, 1993).  

     Gallaudet and Clerc arrived in America in the summer of 1816 and traveled around the northeastern states to raise money for a school that finally opened on April 15, 1817 (Cerney, 2004).  Laurent Clerc, the first deaf instructor in America, brought his knowledge of French Sign Language (LSF) to his pupils (Schein and Stewart 1995).  He was, however, surprised to learn that a little over 25% of the first one hundred students at the Hartford school came from full-fledged American deaf communities and had their own language (Bahan, Hoffmeister and Lane, 1996). 

     The remaining seventy-five percent of Clerc’s first one hundred students in Hartford came from hearing families and used gestures and invented signs called “home signs”.  The deaf students combined the early versions of ASL and home signs with Clerc’s LSF and developed a newer version of ASL.  When linguists compared dictionaries of today’s ASL and LSF, they found that fifty eight percent of today’s ASL signs are derived from LSF signs (Bahan, Hoffmeister and Lane, 1996).  

     Laurent Clerc learned the new version of ASL with his students and trained his teachers to use it as well.  Clerc not only trained people at the Hartford school (currently the American School for the Deaf), he also trained teachers and administrators from various schools for the deaf in New York, Massachusetts, Pennsylvania, Ohio, and Kentucky (Schein and Stewart, 1995).   Many of Clerc’s students from Hartford and other deaf schools were bilinguals who had mastered the skills of both ASL and written English.  When these students graduated from school, they went on to become productive citizens and educated leaders. 

      The middle of the 19th century is considered a “golden era in the education of the deaf” (Bahan, Hoffmeister and Lane, 1996: 58).   During this period, many deaf students did exceptionally well in their studies of Liberal Arts and became teachers of the deaf.  In 1864, the first and only college for the deaf, Gallaudet College, was established for deaf students to continue their education (Bahan, Hoffmeister and Lane, 1996).  

     Today, there are approximately 500,000 to two million American people who use ASL (Lucas and Valli, 2004).  Only 10% of deaf children have deaf parents.  Many of those deaf parents use ASL as their primary language and their deaf children acquire ASL as their native language.  The remaining 90% of deaf children have hearing parents and most of them are unfamiliar with ASL (Ladd, 2003).  Some of the deaf children with hearing parents learn ASL as young children or teenagers.  A number of them learn ASL when they become adults and some know very little or no ASL.  

     In most cultures, the adult family members pass down their language and values to their children.  Language, among other things, is thus passed on vertically, from one generation to the next generation.  This, however, is not the case for the majority of deaf individuals, because so many have hearing parents with little or no knowledge of ASL.  ASL and Deaf culture are generally transmitted horizontally, from peers or deaf adults in the community rather than from parent to child.  Deaf children are exposed to ASL and Deaf culture when they attend residential schools for the deaf and/or through deaf clubs (Bahan, Hoffmeister and Lane, 1996).

     Between 1817 and 1880, ASL was commonly used in residential schools for the deaf.  All that changed when many educators for the deaf at the Second International Congress on the Education of the Deaf that took place in Milan, Italy in 1880, passed a resolution banning the use of sign language in schools (Humphries and Padden, 1988).  The Congress outvoted one British and five American delegates and decided that only the oral method should be put into practice (Bahan, Hoffmeister and Lane, 1996).  The oralists strongly believed deaf children needed to learn spoken language by using speech and lip-reading skills.  They assumed that in order for a person to think, he or she must be able to speak.  Past educators, philosophers, doctors and other prominent people believed deafness meant a major flaw or a complete void in the mind and soul (Lane, 1992).  Alexander Graham Bell, an outspoken supporter and educator of the oral method, once said, “The adults who use sign represent our failures; let us have as few of them as possibly can” (Lane, 1989, p. 341). 
     Numerous people during the late 1800’s were convinced that sign languages were primitive and limited to expressing thoughts through icons or pictures (Bauman and Dirksen, 2008).  They wanted deaf individuals to end the use of their so-called primal systems and to fit in with the rest of society (Cerney, 2004).  Banning sign languages was meant to discourage deaf individuals from socializing together.  The idea of deaf people forming clubs and marrying each other was seen as dangerous to society (Bauman and Dirksen, 2008).  It was a deeply disturbing notion to have deaf babies born since they were considered defective and undesirable (Lane, 1989).

     Many educators for the deaf during this time fervently believed that deaf children must learn speech in order to be well educated and successful in the world.  They declared that deaf people could be restored to a society that was considered superior if they learned articulation skills (Schein and Stewart, 1995).  Some educators who supported the idea of teaching deaf children speech skills did not want to ban sign language, but they were ignored.  Using sign language was thought to hinder the development of speech (Schein and Stewart, 1995).  Oralists were certain that students would lose their enthusiasm to learn English if they used sign language (Baynton, 1998).

     After the Milan conference, using sign language as a teaching tool dwindled and teaching speech became the primary goal for educators of the deaf in the U.S. and in Europe.  At that time, speech and language was not thought of as two separate skills, but as one (Schein and Stewart, 1995).

     The effects of oral education in America for most children, however, were harrowing.  Many children were brutally punished by being plunged in water and whipped by canes if they did not pronounce words correctly and if they used gestures or sign language (Humphries and Padden, 1988).  Some student’s hands were struck by rulers or tied behind their backs (Cerney, 2004).  

     At best, a person can understand 30 to 40 percent of what an English speaker is saying on the lips because many letters and words look alike (Bayton, Bergey and Gannon, 2007).  If a speaker has a mustache, mumbles and/or walks around in a dimly lit room, then that percentage is further reduced.  It is a strenuous task for a deaf person to be able to pronounce words accurately and to be able to effectively differentiate words that are produced on the lips (Bayton, Bergey and Gannon, 2007).

     Deaf children who were not successful with speech articulation and speech-reading skills were scorned and labeled “oral failures.”  Some oral schools set up manual programs for those students (Van Cleve and Crouch, 1993).  Teachers believed they were slow-learners, aphasic or brain-injured (Humphries and Padden, 1988).  The repeated physical and emotional mistreatment led to nearly 50% of the deaf population with lifelong emotional and behavioral problems (Ladd, 2003).

     Together with the physical and emotional abuse many deaf children endured during the oralist movement, they also suffered academically.  Before oralism became popular, many deaf children who went to school were well educated (Sacks, 1989).  There were many bright graduates from residential schools who went on to become poets, writers, artists, teachers, school administrators, scientists and mathematicians (Albertini, Lang, and Marschark, 2002).  After 1880, a large number of deaf children were failing terribly at their schoolwork.

Deaf children have left schools for over a century with a reading age of eight- enough only to comprehend the headlines of a tabloid newspaper, with speech virtually incomprehensible to anyone but their own teachers, and with lip-reading skills no better than those of a hearing child who has never had so much as a day’s practice of this in their lives (Conrad, 1979, p. 24).

Several deaf children had success with the oral method, however, most of them had mild to moderate hearing loss.  They were told they were successful only because they did not use sign language and not because they were able to make good use of their residual hearing (Cerney, 2004).  Some profoundly deaf people found few benefits from speechreading skills when interacting with hearing people (Cerney, 2004).  This, however, did not lead them to fully interact with the hearing population because the task of lipreading is very difficult and daunting.  

     My parents are a product of the oral movement.  They were educated in public schools in Chicago during the mid 1940’s to the early 1960’s.  Their teachers struck their hands if they used gestures and were drilled in learning how to speechread and produce speech sounds.  Although my parents were considered successful oral students, they still preferred to use gestures and home signs during lunchtime and at recess.  They did not socialize much with their hearing peers and chose to frequently play with their deaf friends.  

     I know many other deaf individuals who are also products of oral education, and they also prefer to socialize with deaf people rather than hearing people.  They feel more at ease with people like themselves and they find support and understanding with each other. Regardless of being labeled successful oral students or not, many deaf people have spent many painstaking years at school trying to learn to speak (Bahan, Hoffmeister and Lane, 1996).
     The oral movement truly had a long lasting and devastating influence on deaf people and their visual language.  During the late 1800’s and early 1900’s almost all schools put an end to sign language and adopted the oral approach and as a result many deaf teachers were dismissed.  The percentage of American deaf teachers in 1850 was over 40% and after the Milan conference, the numbers went down to 12% (Sacks, 1989). 
     The loss of deaf teachers meant the loss of important role models for deaf children (Burch, 2000).  During the peak of the oral movement in the 1920’s and 1930’s, however, most schools employed a few deaf teachers.  Despite the negative images they received by oralists, deaf teachers continued to use sign language and invited their students into the greater deaf community (Burch, 2000).

     Even though the oral method almost completely crushed Deaf culture and ASL, deaf people found ways to preserve their language.  Fortunately Gallaudet College decided to keep ASL on campus (Cerney, 2004).  Deaf children who felt bullied by the oral method decided to secretly or candidly protest against it by continuing to sign among themselves.  Luckily, Gallaudet College during the late 19th to early 20th century was not the sole institution in favor of ASL, for many deaf churches and deaf organizations valued and protected ASL as well.  Several sign dictionaries were published in 1908, 1923 and 1924 (Burch 2000).

     Many newsletters from schools for the deaf and independent deaf newspapers during the late 1800’s printed numerous articles about the problems of oralism and the fate of sign language (Van Cleve and Crouch, 1993).  Deaf authors penned their concern and resentment toward the swift changes caused by the oral movement and expressed the need to preserve ASL.  One national paper, the Deaf-Mute’s Advocate published at the Northern New York Institution for Deaf-Mute, rebuked oral educators for using only students with moderate hearing loss and not students with profound hearing loss to demonstrate and endorse their methods (Bayton, Bergey and Gannon, 2007).  There were many deaf printers at this time that took advantage of the linotype machines and instantly printed and circulated newspapers all across the U.S.  These papers allowed deaf people to connect with one another and create a solid bond (Van Cleve and Crouch, 1993).  

     Members of the National Association of the Deaf (NAD) between 1910 and 1921 decided to preserve their language by filming themselves signing (Bayton, Bergey and Gannon, 2007).  Several deaf leaders such as George Veditz, John Burton Hotchkiss and Robert McGregor signed several stories on films that focused on deaf history and the preservation of sign language.  These films were well liked among deaf people and they were often distributed among deaf clubs and churches.

     While NAD films were very popular, many amateur films were also made (Schuchman, 2004).  When the amateur home films and cameras hit the market in the 1920’s, many Deaf people acquired them.  They used their new 16 mm or 8 mm cameras and filmed many different social events (Schuchman, 2004).  One deaf filmmaker named Charles Krauel often traveled and made recordings of deaf people from several schools for the deaf in the U.S. and the National Fraternal Society of the Deaf conferences (Schuchman, 2004).

     Just as modern motion technology was used to record and preserve ASL in the early 1900’s, so did the invention of the phonograph help the preservation of the native language of the Passamaquoddy Indians in New England in the late 1800’s (Fewekes, 1890).  Fewer and fewer Passamaquoddy Indians were learning the language and customs of their elders due to the overpowering influence of English and missionary schools.  Linguists recorded the utterances of older Indian men and women in order to preserve them.  They phonographed their stories, rituals and songs (Fewekes, 1890).

     During the 1920’s until the 1980’s, the Library of the American Philosophical Society collected funds to study American Indian linguistics and archaeology (Levitt, 1989: 1989).  Linguists and anthropologists recorded and transcribed many ethnological materials such as songs, chants, dances and languages (Levitt, 1989).

     Although non-native American linguists and anthropologists found it important to preserve the Native American customs and languages, many Native American writers and filmmakers felt it was absolutely imperative to do so (Weatherford, 1995).  One Native American filmmaker living in the Hopi community named Victor Masayesva Jr. explained that it takes someone from a particular tribe to accurately record and describe its language, history and culture (Weatherford, 1995).  

     A large number of Native Americans came across missionaries and teachers attempting to change their language and philosophy, and as a result they often have a difficult time trusting writers and filmmakers who are not from their own culture.  Documentarists and filmmakers who were white have been known to inappropriately preserve Native American images (Weatherford, 1995).  Masayesva carefully tries to work with his elders to make films for his people rather than for outsiders.  Most of the films he makes are produced in Hopi language in order to preserve the language and values of his people.

     Though many Deaf filmmakers tried to preserve American Sign Language in the early 1900’s, ASL was not recognized as a true language until 1960 when a Gallaudet University English professor, Dr. William Stokoe, published the first linguistic study of ASL (Lucas and Valli, 2004).  His research pointed out that although ASL is a visual language, it is not pictorial and rudimentary.  He explained that ASL has its own grammar and syntax and it is just as complex as spoken language (Schneck and Shelly, 1998).  In 1965, Stokoe and two of his deaf students published a Dictionary of ASL (Cerney, 2004).

     Stokoe’s research helped lead teachers and school administrators into accepting the manual system in schools again.  This, however, did not mean all schools adopted ASL.  Many schools used the combined method of spoken English while borrowing ASL signs called Simultaneous Communication (Sim-Com) and some used Manually Coded English Systems.  Several oralists objected to Stokoe’s research and insisted that sign language could never be equal to spoken language (Ree, 1999).

      A group of teachers, parents and administrators of the deaf as well as deaf people first discussed Manually Coded English (MCE) systems in 1969 (Schein and Stewart, 1995).  Even though ASL was shown to be a language by Stokoe nine years before, many people were not convinced.  Since the majority of administrators and teachers of the deaf were hearing, they did not understand ASL and strongly believed language must be written and heard and not only seen (Schneck and Shelly, 1998).  

     The majority of signs used in MCE systems are ASL signs, but they are organized in English word order.  MCE was invented to help make English visible to deaf children and it does not use the important grammatical features involving the face and body in ASL (Lucas and Valli, 2004).

     In addition to arranging ASL signs in English word order, many signs were invented to show English suffixes, articles, plurals, verb tenses and progressives (Schein and Stewart, 1995).  Since the 1980’s, sign communication system has replaced the pure oral method as the leading communication tool for deaf children in America (Bahan, Hoffmeister and Lane, 1996).   

     “English on the hands” appears to be a good idea to many educators of the deaf; nevertheless, extensive research on MCE systems during the past few decades has shown that there are many problems with this approach.

     Various scientists are convinced that people have the natural ability to acquire language. They believe our brain is equipped with a bioprogram which is a language acquisition device.  However, in order for this device to work correctly, children must first be exposed to language (Bahan, Hoffmeister and Lane, 1996).  MCE is a system that provides a visual-gestural representation of English, but it is not genuine English and it is not ASL.  Many deaf children who have only been exposed to an artificial signing system never master English or ASL.  They are not able to analyze it fully and make sense of it since MCE does not follow natural spoken or signed language.  They have been exposed to a mixture of two different languages and invented signs and do not have access to the richness of any complete language (Branson and Miller, 2002).

     MCE systems are also very cumbersome and lack conciseness.  People who use English need to use verbs of being, articles, suffixes, and so on in order to carry out their messages clearly.  ASL users do not use these features because they are unnecessary (Bahan, Hoffmeister and Lane, 1996).  When you use MCE, it takes a lot longer to get your message across to someone than if you use spoken English or ASL.  The added features burden visual communication and fail to notice ASL’s great economy (Schein and Stewart, 1995).  

     History reveals the resiliency of deaf people and the remarkable survival of their language and culture regardless of how people misunderstood and underestimated them.  One prime example of deaf people’s triumph is the result of the 1988 Gallaudet protest.  

CHAPTER THREE

THE 1988 AND 2006 GALLAUDET PROTESTS
     Gallaudet University was founded in 1864 with the help of Abraham Lincoln (Lane, 1992) and it was originally named the National College of the Deaf and Dumb (Ramos, 2006).  Although Gallaudet University is the world’s only university for deaf people, it wasn’t until 1951 when a deaf person was welcomed on the Board of Trustees and in 1963 when the first deaf person was allowed in the graduate school for Deaf Education (Ramos, 2006).

The 1988 Gallaudet Protest

In 1988, the 6th president of Gallaudet University resigned and the Board of Trustees needed to select a new one.  During the 124 years that Gallaudet stood in Washington D.C. there was never a deaf president.  The National Association of the Deaf and a small group of Gallaudet alumni who called themselves the “Ducks,” were the first group of deaf people who raised awareness about the importance of having a deaf president (Ramos, 2006).  Four students who were involved in the Student Body Government were also leaders in this movement.  The leaders, Greg Hlibok, Tim Rarus, Jerry Covell and Bridgetta Bourne worked persistently to alert the remaining students on campus about this injustice and convinced them to participate in several rallies (Gannon, 1989).

     The deaf students and many of Gallaudet’s alumni, faculty and staff were excited when they found out that two of the candidates were deaf (Gannon, 1989).  Before the Board of Trustees made their decision, more than 1,500 deaf students, alumni, faculty, staff and the local deaf community gathered on March 1 and held several rallies on campus in support of a deaf president (Ramos, 2006).

     In 1988, 85% of the Board of Trustees was hearing and most of them knew very little about ASL and the deaf community (Ramos, 2006).  On March 6, 1988 the Board of Trustees announced their selection of Dr. Elizabeth Zinser, a hearing woman who had no knowledge of Deaf culture and ASL, as Gallaudet’s new president.  The students were shocked, angered and offended by this decision and felt that their preference for a deaf president was blatantly disregarded.  They quickly held a rally at Gallaudet’s football field and repeatedly chanted “Deaf President Now!” (Bahan, Hoffmeister and Lane, 1996).  This rally led students to form the Deaf President Now (DPN) movement and they blocked all entrances to the university and held several peaceful demonstrations for a whole week (Lane 1992). 

     Without the assistance of a variety of communication technologies at that time, the protest might have been only in the local news.  The TV and newspaper crew on site allowed the news of the protest to spread nationally and internationally.  The reports, however, were televised and printed by mostly hearing people who had no knowledge or minimal knowledge of the deaf community.  

     This was a big concern for Dr. Jane Norman who was chair of the Department of Television, Photography and Educational Technology at Gallaudet University in 1988 (DPN Media Panel, 1998).  Dr. Norman established and led the DPN Council’s media team with three faculty members at Gallaudet.  “It was this team that served as a bridge between protesters and the onslaught of newspaper, magazine, and television journalists, many whom had little contact with deaf people or deaf culture before DPN” (DPN Media Panel, 1998, para.2).  Many reporters did not know how to communicate with the deaf protesters, but thanks to the DPN Council’s media team, interviews were arranged and interpreting services were made available. 

     The team was not only concerned with the communication barrier between the deaf protesters and the hearing reporters, they were also concerned about whether the media coverage would be fair.  They worried that the reporters might miscomprehend the purpose of the demonstration and possibly ridicule and make harmful remarks about the deaf community (DPN Media Panel, 1998).  Fortunately the media looked kindly upon the deaf students’ plight and sympathized with them (DPN Media Panel, 1998).  Many reporters were infuriated and felt that the Board of Trustees made a wrong decision (Gannon, 1989).

     Various reporters covering the news of this event were also involved with the Civil Rights Movement in the 1960’s and they felt that they “understood the nature of the cause” (Kensicki, 2001).  This view was further illustrated when the students marched to the capitol with the “We Still Have a Dream” banner from African American civil rights leaders on loan from the Crispus Attucks Museum of Washington D.C (Gannon, 1989).

     The outcome of the media coverage led many people, hearing and deaf, to root for the students.  Deaf students all across America traveled with their parents and headed to Gallaudet.  Many schools for the deaf held their own rallies to support the DPN movement (Bahan, Hoffmeister and Lane, 1996).  Over three thousand people marched with the Gallaudet students and teachers in the streets near the capitol (Gannon, 1989).  

     At the end of the weeklong protest, Dr. Zinser announced her resignation, and one of the deaf candidates, Dr. I. King Jordan was selected.  The students along with deaf people all around the world celebrated this momentous victory.  They were elated when the Board of Trustees met all of the student’s demands (Schneck and Shelly, 1998).  

     During the late 1980’s, people learned about local or national news by television, newspaper or radio.  They did not have access to the Internet to supply or acquire information rapidly.  Without the Internet, deaf people were limited in how they could spread the news of the Gallaudet movement.  Other than mailing and faxing a letter, the only way a Gallaudet student could discuss his views of the protest was to use a TTY.  It took some time for a student to contact a quantity of people on the TTY and he was only able to contact people that he knew.  It was cumbersome for a deaf person to use a TTY compared to a hearing person speaking over a telephone line.  It took much longer for a person to type out his comments and to wait and read another person’s comments.

     Many Deaf students were at a disadvantage when using a TTY because they had to rely on English as their second language or least preferred language to send messages to their family and friends.  Since a great part of ASL is the use of non-manual features such as facial and body expression, deaf signers could not share those features on TTYs.  Sometimes they would write in parentheses what they were expressing visually such as (smile), (shrug), (hahaha) and so on.  Hearing and deaf individuals in the Internet community nowadays add similar expressions and comments that do not appear in a text of a conversation.  Knowing the limited ways deaf people could communicate using a TTY, many people rarely had long conversations for they favored direct face-to-face communication.

The 2006 Gallaudet Protest
     Eighteen years after the DPN movement took place, Gallaudet University was embroiled in another protest.  The 2006 protest dealt with a different issue than the former one.  Furthermore, how deaf people received and sent information about the protest in 2006 was nothing like how they shared information during the 1988 protest.  Many new and exciting communication technologies have been invented in the 21st century that allow deaf people to communicate with one another in a more comfortable and effective way.   

     The 2006 dispute started on May 1, 2006 when the Board of Trustees of Gallaudet University announced that Dr. Jane K. Fernandes was chosen to be the next president in January 2007.  Even though Dr. Fernandes is a deaf woman, many of the students strongly opposed her appointment and demanded that the Board of Trustees reopen the search process.  Many faculty, staff and students felt that the presidential search process was disappointing and flawed (Kinzie, 2006).  They believed that the Board of Trustees and the Presidential Search Committee did not carry out an all-inclusive search that reflected the diverse Gallaudet community and ignored the pleas made by organizations representing students of different ethnic groups (Kinzie, 2008).

     Noah Beckman, the president of the Student Body Government at the time of the protest, understood that it was the Board of Trustees (BOTs) role to select the president and not the students, but with the community’s input and understanding (Sharpiro, 2006c).  On November 2006 he communicated his views with an interpreter at a NPR (National Public Radio) radio broadcast interview with the following words.

Maybe because we are a linguistic minority and along with other minorities there’s potential to bond.  The issue for us here was the administration’s attitude.  And I think that’s what gave us power to congregate and tell the world that the leadership here was ineffective (Sharpiro, 2006c, para. 15).

Students choose to go to Gallaudet because they believe it is a place where they can be understood and treated like equals (Sharpiro, 2006c).  Since Gallaudet is such a unique and venerated place for deaf students, they felt hurt by what they perceived as a lack of open communication from the trustees.  Many students expected to see a diverse pool of candidates, but after finding out that the three finalists for the presidency were white, they were angry and stated that the BOTs ignored their plea (Hiatt, 2006).  Various students and members of the National Black Deaf Advocates wanted to know why a highly qualified deaf African American candidate named Dr. Glenn Anderson, was cast off and why the BOTs refused to answer their questions about this matter (Angelo, 2006).   

     In addition to the students’ belief of a faulty search process, the majority of teachers declared Dr. Fernandes an ineffective leader (Bollag, 2006).  Dr. Fernandes worked for Gallaudet for a total of eleven years as an administrator and she was the provost for the last six years.  Many of Fernandes’s co-workers declared that she is unapproachable and domineering (Sharpiro, 2006b).  Teachers and staff at the Laurent Clerc National Deaf Education Center at Gallaudet wrote a letter to the BOTs on October 2006 claiming that while Fernandes was vice president of Pre-College National Mission Programs during 1995 to 2000, she created a distrustful and frightful environment (Our Letter, 2006).  They listed 4 pages worth of decisions Fernandes made that they felt caused damage to the Center.  One of the complaints was the elimination of the disciplinary system and the rise of student violence in the school.  Another complaint was the shutting down of several programs, departments and occupations they considered crucial to the Center (Our Letter, 2006).  

     Not only did various people on campus argue that Fernandes’s leadership was oppressive and unfair, they claimed that she was also an audist.  A definition of audism by the National Association of the Deaf is “prejudice or discrimination based on the sense of hearing; especially; discrimination against deaf and hard of hearing individuals” (Clark, 2004, p. 20).

     The term audism was invented by a deaf man name Tom Humphries in 1977, but it was not made public until 1992 when author Harlan Lane published a book called The Mask of Benevolence: Disabling the Deaf Community (Lane, 1992).  Lane explains that audists consider people who hear, speak, and have exceptional English skills better than those who use ASL.  Audists often shun Deaf culture and have a pessimistic viewpoint toward people who do not hear (Berke, 2008a).

     Lane points out that audists are often people who work with deaf children and adults.  Some school administrators, teachers, interpreters, researchers, social workers, counselors, audiologists, and speech therapists often try to dominate and reform the deaf community (Lane, 1992).  Audists often do not include deaf people’s perspective and input when publishing or sharing information about deafness.  They frequently blame deaf students for failing to succeed at the oral method and they try to “fix up” the children’s sign language by making it more English-like (Lane, 1992).

     One graduate student at Gallaudet was angry to see that Fernandes does not use ASL on campus but uses Simultaneous Communication (talking and signing) instead (Commerson, n.d.).  Another student and leader of the protest, Anthony Maw, criticized Fernandes for not being passionate and devoted enough to have ASL as the primary form of communication at Gallaudet (Hiatt, 2006).  Many students want more faculty and staff to use ASL and not a mixed communication system.  

     The president of the Student Body Government, Noah Beckman, sensed that Dr. Fernandes was bowing down to the hearing world and their hearing technology (Dorell, 2006).  He was concerned that she was not focusing her time and energy on preserving and promoting Deaf Culture and ASL.  Alison Albrecht, a guidance counselor at the Model Secondary School for the Deaf on Gallaudet campus, perceived Dr. Fernandes’s focus on hearing technology as encouraging a negative image of deaf people.  Aubrecht believes deaf people will get the message that they are not good enough and must be fixed with technology (Dorell, 2006).  

     During the protest, Dr. Fernandes tried to make sense of why countless students and faculty opposed her.  She described that she was in the middle of a cultural debate.  Fernandes believes the university must be more accepting of deaf students who are oral and use hearing aides and cochlear implants.  She wants Gallaudet to be more open to technology and accept the changes in today’s world (Bollag, 2006).  

     Dr. Fernandes also claims that many deaf people resent her oral background and regard her as “not deaf enough” (Kinzie, 2006).  She insists that the students not only want a president who has a hearing loss, but also want someone who lived the “Deaf Life,” who has grown up as a culturally Deaf person and a native ASL user (Bollag, 2006).  

     Dr. I. King Jordan, the first deaf president of Gallaudet agrees with Dr. Fernandes.  He announced that the protest revealed “identity politics” and the rejection of changes that are happening to the deaf population.  He believed the protestors were arguing over what it means to be deaf and who is deaf enough (Bollag, 2006).  

     When the Board refused to reopen the search process, the students decided to take matters into their own hands and demonstrated their resistance.  On October 11 they blocked the entrances to the university and did so for several days (Unity for Gallaudet protest: a timeline, 2007).  They continued their rally until October 29th when the Board decided to terminate Dr. Fernandes’ appointment and agreed to reopen the search process (Unity for Gallaudet protest: a timeline, 2007).   

     Gallaudet created the Presidential Search Advisory Committee (PSAC) to help make sure the search for the next president is clear and impartial (Presidential Search Process, n.d. para.1).  While this is currently taking place, a deaf leader named Dr. Robert Davila is acting president (Robert Davila to Lead Gallaudet, 2007).

     Information about the 2006 protest was distributed differently than the 1988 demonstration.  The majority of deaf students in 2006 owned digital devices to keep in touch with people (Farrell and Read, 2006).  Students preferred to use their wireless text pagers or cell phones to share information about the protest.  Getting information about the protest from e-mails or TTYs was not as efficient as getting them from pagers or cell phones.  Protestors were able to remain at the demonstrations and sent text messages and photographs to friends, family and the news media without having to leave their location.  Newspaper reporters constantly made references to student’s comments from their Blackberries and Sidekicks (Unity for Gallaudet protest: a timeline, 2007).  

     Deaf protestors sent information to deaf b/vloggers in the hope that they would instantly share the latest happenings of the protest.  One deaf person, Jared Evans, believes the protest would have turned out differently if emails were the main source of communication technology used by deaf people.  Since emails are limited within closed systems, a person can only contact people that he knows (Evans, 2007).

     In addition to TV and newspaper reports, many websites, deaf blogs and vlogs shared descriptions of the protest as well (Farrell and Read, 2006).  In fact, many deaf blogs and vlogs sprung up specifically to cover this protest.  All across the U.S. deaf people were continually updated on developments in the Gallaudet protest via videoblogging (Posner, 2006).  Shane Feldman, a popular deaf blogger mentioned that blogs and vlogs have drastically changed the deaf community.  He pointed out that at first only a few deaf bloggers and vloggers covered the news of the protest when it broke out in May 2006.  Deaf blogs and vlogs were not widely known or utilized in the deaf community during this time.  However, when the protest escalated in October, more and more deaf people learned about deaf blogs and vlogs by word of hand.  Once they checked those sites, many of them became instantly hooked and some started their own blogs or vlogs (Feldman, 2007).

     Jared Evans expressed how 2006 changed his life when he first discovered ASL vlogs.  Evans now regularly contacts the greater deaf community with his vlog to share some challenging issues and solutions he faces as a deaf person.  ASL vlogs have given him a sense of empowerment (Evans, 2007). 

     I did not read a deaf blog or vlog until I heard about the escalation of the protest in October 2006 from a deaf acquaintance.  He informed me to check out a particular weblog at www.joeybaer.com to learn more about the protest and read what the deaf vlogger, Joey Baer had to say about it.  When I went on his vlog, I expected to only read about the protest, however I was surprised to see that in addition to his written blogs, he had also videotaped himself sharing his ideas in ASL and created many links to other deaf blogs, vlogs and websites.  

     One link I found on Joey’s vlog was Gallaudet University Faculty, Staff, and Students Alumni’s website (www.gufssa.org).  This website showed photographs and comments of the protest posted by Gallaudet’s students, alumni and teachers.  The website along with other deaf websites showed how deaf people throughout the United States and other countries supported the protest by setting up their own “Tent Cities”. 

     People in many towns and cities pitched their tents to show their support of the protest.  They photographed and videotaped themselves at these tent cities and sent them out to different websites and b/vlogs.  When the protest started out in early May, only Gallaudet students set up their tents on campus (Unity for Gallaudet protest: a timeline, 2007:33).  Eventually many tent cities were set up all across America and in many other countries.  By the end of October, there were over 80 tent cities throughout the world (Unity for Gallaudet protest: a timeline, 2007).

     During the month of October, I spent countless hours searching websites, blogs and particularly vlogs.  I would share any new information about Gallaudet with my deaf friends and family and they did likewise.  Having access to ASL vlogs fascinated many other deaf people as well.  In fact, during the heat of the protest, several vlogs crashed because many viewers overloaded them. 

      Evans explained how quick and accessible modern communication devices have some benefits for the deaf community.  Bloggers were able to document different opinions and minute details of the protest in real time (Evans, 2006).  Evans pointed out that it took a year before the first book on the 1988 campaign was available, but fortunately readers did not have to wait as long to obtain information on the 2006 protest because of all the accessible blogs and vlogs.  People involved in the second protest will eventually be interviewed and published in books, Evans said, but they will only supplement the vlogs, blogs and photographs already created by the deaf community (Evans, 2006).  He is amazed at how quickly deaf individuals adopted the new technology and believes blogs and vlogs will be used for a long time. 

     The 2006 Gallaudet protest launched the beginning of massive vlog use by the ASL signing community.  This startling rise in popularity led to an organized conference at Gallaudet University the following year.

     On February 3, 2007 the Coalition for Critical Inquiry hosted a Vlogging and Blogging Conference at Gallaudet University.  Joey Baer, Jared Evans, Shane Feldman, Tayler Mayer and other illustrious deaf b/vloggers were invited to share their thoughts and opinions on blogs and vlogs.  There were a total of four conference panels titled “Whither Gallaudet”, “Futuristic Visions of Deaf Identity”,  “The Futuristic Classroom”, and “Vlogging/Blogging and the Future of the Deaf Community” (Landmark Conference Focuses on Blogging and Vlogging in the Deaf Community, 2007)(Berke, 2007). 

     Joey Baer‘s presentation at the Vlogging/Blogging conference focused on several issues.  He discussed how deaf people’s discourse has soared rapidly since the frequent use of ASL vlogs.  Deaf people in rural to city dwellings learn about deaf issues by viewing deaf b/vlogs.  In many schools, deaf children are taught math, science, history, English and other spoken languages, but not ASL and Deaf history.  Baer stated that fortunately they have the opportunity to learn about ASL, Deaf culture, deaf organizations and about other deaf people when viewing deaf vlogs (Baer, 2007).  

     At the conference, Tayler Mayer, one of the co-creators of Deafread.com, informed people how anyone can open a blog or vlog on his website for free.  Deafread.com began in 2006 by Tayler Mayer and Jared Evans.  They noticed there were many deaf blogs and vlogs strewn across the Internet and it was hard for deaf people to find them.  Mayer and Evans created DeafRead.com to drive traffic to Deaf-centered blogs and try to make it simple for deaf people to find these blogs (Evans, 2006: para.2).  Mayer stated that the Gallaudet protest helped his website become a common sensation practically over night.

We started out on July 14, 2006 with four blogs.  By noon, we had 12 blogs.  The rest was history until Black Friday, [Gallaudet students’ arrest] when it was really history.  Traffic was astronomical.  On the day the Board of Trustees announced Dr. Jane Fernandes’ termination, people went to DeafRead 30,000 times in a single day.  Many blogs saw their highest traffic (Mayer, 2007, para. 9).

     Mayer also mentioned that vlogs help preserve ASL.  He compared George Veditz’s “The Preservation of Sign Language” film to modern day vlogs.  The 1913 film shows Veditz, the 7th president of the National Association of the Deaf (NAD) expressing his view on oralism and its grim effects on ASL and other sign languages in Europe (Humphries and Padden, 1995).  Veditz did not want sign language to decline and considered it essential to produce more films with different deaf leaders utilizing ASL.  NAD raised five thousand dollars and created more films in order for future generation of deaf people to enjoy them and for the preservation of ASL (Cerney, 2004).

     Even though Veditz and NAD were not able to stop the wide spread use of oralism, they continued to advocate the right for deaf people to use ASL (Cerney, 2004).  Those films were widely distributed among deaf people in America (Cerney, 2004).  They were sent to fifty-six schools for the deaf, twenty-nine cities, and twenty-seven deaf conventions (Schuchman, 2004).

     Just like George Veditz believed future generations will benefit from NAD’s films, Mayer pictures future generations being inspired by the vlogs deaf people are creating in this day and age (Mayer, 2007).  The advantage of today’s technology allows deaf people to watch and download endless amounts of ASL dialogues, lectures and literature at no cost to them.  

ASL Literature
     The Deaf community enjoys a long and flourishing tradition of ASL literature that includes folklore, plays and poetry (Bayton, Bergey and Gannon 2007).  During the oral movement, many deaf teachers and dorm parents kept ASL thriving by setting up “literary societies” for their students (Bragg, 1995).  They taught their students how to get involved in skits and how to express themselves through ASL poetry and stories.

     Deaf storytellers and poets use innovative and aesthetic signs compared to their typical, everyday signs (Bahan, Hoffmeister, Lane, 1996).  There are several artistic elements to expressing oneself in ASL.  A person can use his body to show “rhythm and repetition, modification of conventional ASL signs, visual metaphor, and body as camera…” (Rose, 1994, p. 146).   

     Deaf people observe and pass on stories not only at residential schools, but also at deaf clubs and other social gatherings.  A specific set of stories they create are called Number and A-Z or ABC stories.  The different hand shapes in these stories do not represent the numbers and letters themselves, but are utilized as gestures or signs to express ideas.  They are signed in numerical or alphabetical order and used in remarkable ways to act out or sign a story (Bahan, Hoffmeister, Lane, 1996).

     Before vlogs came around, the way a person could have access to an ASL ABC or Number story was by watching someone perform it live or on video or DVD.  Currently many storytellers tape themselves signing stories and post them on the Internet.  Several deaf students during the 2006 Gallaudet protest filmed themselves signing ABC and Number stories while they were in the middle of the rally and quickly posted them.      

     ASL narratives, poetry and jokes are also posted on the Internet.  Viewing a wide range of ASL literature on various vlogs has motivated me to post a couple of my own ABC stories titled “The Easter Rabbit” and “Two Fighting Sisters” and a Number story titled “The Football Game” on Youtube.com.  Anyone can find ASL stories and jokes on multiple vlogs and websites such as www.deafread.com, www.deaf-tube.com, www.deafvideo.tv and www.YouTube.com. 

     Today many deaf storytellers, poets and entertainers create their own vlogs not only to display their stories but also to market their skills.  They take advantage of swift communication methods to solicit business and they are now busy traveling to different cities, states and countries to perform. 

     Vlogs give deaf people the chance to share their stories and talents through ASL.  This exciting opportunity inspired many deaf organizations to initiate their own vlogs.  Bobbie Beth Scoggins, the current president of NAD has her own v/blogs continually posted on the NAD website at blogs.nad.org/president.  State chapters like the Illinois Association of the Deaf, the Texas Association of the Deaf and many others also post vlogs on their websites.  

     The current interim president of Gallaudet University, Dr. Robert Davila, recognized the importance of sharing his news and ideas in ASL and decided to create his own vlog called “Bob’s Vlog” on the Gallaudet University website (www.gallaudet.edu).  Dr. Davila converses about the activities, plans and future goals on campus.  Students, faculty and staff have access to discover more about Gallaudet and their leader from Bob’s Vlog, and so do many outsiders and alumni.  

     The postings of countless ASL vlogs have prompted deaf children from a variety of ages to start their own vlogs.  Jacob Baer, Joey Baer’s deaf son, was so enthusiastic about his father’s popular vlog and other ASL vlogs that he chose to create his own (www.jacobbaer.com). Jehanne McCullough also started her own vlog and she enjoys sharing many ASL stories and poems at jehanne.wordpress.com.  She occasionally interviews famous deaf leaders on her vlogs and she created a link to other deaf children’s vlogs.

     Vlogs are not the only visual communication tools available today for deaf people.  The invention of the videophone has made it possible for deaf people to have access with one another in ASL.

CHAPTER FOUR

VIDEOPHONES

     Videophones and web cams are communication tools many deaf individuals use on the Gallaudet campus and they have rapidly become a sensation among the deaf community.  Gallaudet has several video phone booths set up on campus.  Each of the booths has black curtains for privacy and a videophone inside with a TV monitor (Sharpiro, 2006a).

     A videophone allows one deaf person to call another deaf person with this device and have direct visual-manual conversation in ASL.  A deaf person does not have to rely on English like he does when using a TTY or a cell phone in order to have a conversation with someone.  If this person needs to talk to a hearing person who doesn’t have a videophone, he can still use a videophone and call a video relay service (VRS) for help.  An interpreter will appear on the screen and relay the information between the deaf and hearing person.  Web cams hooked to computer monitors also function the same as videophones attached to TV screens.  Many students at Gallaudet currently have web cams and videophones in their dormitories.

     It wasn’t until 2002 that the first videophone was available for deaf people.  The president and CEO of Sorenson Videophone Company pointed out that videophones revolutionized communication in the deaf community just like telephones did over a century ago for hearing people (Communication Breakthrough, 2008).

     In 2002, the national video relay service (VRS) for the deaf was founded.  The company, USA VRS, launched a new and user-friendly relay service that gave deaf people the opportunity to finally use ASL instead of typing on their TTYs or cell phones to a relay operator (Video Relay Service for Deaf, 2003).  USA VRS was the first company to offer service twenty-four hours, seven days a week.  They also provide Spanish interpreting services (Video Relay Service for Deaf, 2003).  

     The Federal Communications Commission (FCC) oversees all VRS companies as a result of their order in the American Disabilities Act (ADA) to “facilitate the provisions for equal access to individuals with disabilities over the phone network” (Video Relay Service, n.d., para.10).  There are over ten major VRS providers in America that deaf people can choose from.  Each company has its own variety of service options and its own interpreters (Hernandez, 2006).  Since 2004 VRS has become more common and it has been growing quickly ever since.  In 2004 there were about 1 million minutes per month of video relay services provided, by 2008 it leapt to 6 million minutes (Sutel, 2008).   

     Deaf people all across America are benefiting from videophones and VRS.  David Martin, a deaf professor at Fredrick Community College in Maryland is thrilled with his videophone and at how videophones provide better accessibility for deaf people to connect to one another and to hearing people (Hernandez, 2006).  Martin is able to finally use his native language to express himself over the phone.  He is content in knowing that VRS interpreters can look at the inflection of his signed conversation.

     Another deaf individual, Jackie Kanekuni, is also relieved to see that she can use her native language to communicate with her deaf friends and family members with her videophone.  She explains that she struggles with putting her thoughts into English and how a videophone gives her the opportunity to have a more relaxed and natural discourse (Hernandez, 2006). 

     In the U.S. there are several video relay companies like Sorenson (www.sorensonvrs.com) and Snap!VRS (www.snapvrs.com) that give out free videophones to deaf people.  Some of these companies install the videophones in work places and homes at no cost. 

     Genie Gertz, a deaf assistant professor of Deaf studies at California State University at Northridge, reveals that Sorenson videophone is a breakthrough for the deaf community because it allows deaf people to use ASL with extraordinary ease and lucidity (Fitzgerald, 2003).  She believes the videophone permits deaf conversationalists the chance to fully express themselves compared to text-based devices that are ambiguous and impersonal.  

     Though deaf people are able to receive free videophones and VRS, they need to pay for high speed Internet in order for the videophones to work.  Several deaf individuals cannot afford this and some live in areas where it is not available.  A few cities, like Jacksonville, Florida, decided to help by having videophones installed at their public libraries.  The deaf patrons are allowed to use the videophones free of charge (Helping Deaf Patrons Connect, 2008).

     Hospitals are gradually adding videophones in their buildings.  In 2007 Mount Sinai in Chicago was the first hospital in the U.S. to have a videophone booth.  Sorenson installed the videophone at Mount Sinai and a number of other hospitals are now following their example (Chicago’s Mount Sinai…, 2007).  Deaf patients at certain hospitals can have access to portable videophones in their rooms and the emergency rooms (Stolarz, 2008).

     More and more companies in America are inventing newer and improved video communication technology.  In 2008, Viable, Inc., a deaf-owned videophone and VRS company, invented a new type of video communication device named VPAD.  VPAD is the first wireless videophone.  The portable device is lightweight and its 10-inch monitor is a touch screen (Crouse, 2009).  Another company, ZVRS created several videophones including one that is 7-inch and wireless.  They also created free videophone software for their deaf clients to use with their web-cams on their computers. (www.zvrs.com) 

     CSD (Communication Service for the Deaf), an American company, produced an exciting piece of equipment called a Public Access Videophone known as PAV.  PAV is a multi-purpose device that has a videophone, a TTY, a security camera, a computer, and a pay phone all in one unit (Introducing Public Access Videophone-PAV, n.d.).  PAVs installed in public places all across America will help decrease communication barriers for deaf people and hearing people who have various communication disorders.

     In the spring of 2008, a team of engineers at the University of Washington invented began marketing that allows deaf people to use sign language over cell phones (Hickey, 2008).  At present when deaf people are not at home, they communicate by cell phones using text messages.  If they are shopping or traveling, they are not able to use their web cams or videophones.  Those who travel with portable, wireless videophones often struggle to find places where there are wireless services available.  Deaf individuals who prefer to use ASL find the task of text messaging tedious and sometimes frustrating.  Fortunately this software will allow deaf people the chance to experience real-time video communication on their cell phones wherever they go.

     Even though this exciting invention came out over a year ago, most cell phones sold in the U.S. are not compatible with the software.  U.S. cellular networks do not have enough processing power and data transmissions.  Deaf people in Sweden and Japan are fortunate to have better cellular networks and they use video communication on their cell phones (Hickey, 2008). 

CHAPTER FIVE

THE CONFLICT BETWEEN VIDEO AND AUDIO TECHNOLOGY

     Since the second half of the twentieth century, the production of different communication technology has been rapidly increasing.  Hearing aids and cochlear implants are more advanced now than they were ten to twenty years ago.  Other assistive listening devices are becoming available in many work places, schools, theaters and churches.  

      While video and audio technology has made some remarkable strides, there appears to be a clash between the two.  The conflict may be especially recognized among parents who are faced with deciding how to raise a deaf child.  

     Since the majority of parents of deaf babies are hearing and do not know much about deafness, they are often persuaded by medical professionals to choose hearing aids or cochlear implants and to follow the oral method (Bahan, Hoffmeister and Lane, 1996).  The majority of these parents are not well informed about ASL and Deaf culture, and they are rarely encouraged to meet deaf parents of deaf children (Schneck and Shelly, 1998).  Though the push for oralism is prevalent for deaf babies, there is a popular trend among early intervention providers to encourage parents of HEARING babies to learn sign language.  

     Scores of books, videotapes, DVDs and classes on sign language are being offered to parents and their hearing babies (Meier, Pizer and Walters, 2007).  Parents also have unlimited access to studying and improving their ASL skills on the Internet.  Researchers and parents concur that there are several benefits of teaching sign language to hearing babies.  They claim sign language boosts verbal skills and reinforces babies’ communication attempts (Meier, Pizer and Walters, 2007).

     In addition to hearing babies learning ASL, a lot of high school and college hearing students are taking ASL classes (Bayton, Bergey and Gannon, 2007).  Deaf students who are mainstreamed at their local schools rarely have the opportunity to learn ASL and to learn about their own deaf heritage (Fernandez, 1995).  Some of these children grow up and learn ASL later in their adulthood (Bahan, Hoffmeister and Lane, 1996).

     A popular organization in America that strongly favors oral education is the Alexander Graham Bell Association for the Deaf and Hard of Hearing.  It was originally the American Association to Promote the Teaching of Speech to the Deaf and it was established in 1890 by Alexander Graham Bell (Winefield, 1987).  Bell pushed to have sign language banned and deaf teachers terminated.  He did not favor bilingualism and believed deaf children could be taught intelligible speech (Lane, 1989).  

     Currently many teachers of the deaf use systems to manually represent English instead of ASL (Lucas and Valli, 2004).  Most teachers have poor signing skills and have a hard time understanding their deaf students.  Only a few teachers of the deaf interact with deaf people outside of the classroom and have excellent signing skills (Bahan, Hoffmeister and Lane, 1996).  Unfortunately most states do not have signing proficiency standards for teachers of the deaf (Easterbrook, 1999).  

     This issue troubles many deaf people, including one deaf man name John Egbert who founded the Deaf Bilingual Coalition (DBC) in 2007.  DBC advocates the right for deaf babies and children to have access to a natural sign language and to grow up bilingual (Standing up to A.G. Bell, 2008).  The DBC supports the bilingual approach, which starts with ASL as a first language and English as a second language.   

     Robert Egbert grew up oral and learned ASL when he was 19 years old at Gallaudet University.  He felt deprived of not learning a visual language at an early age and he is bothered to see that many deaf children are not learning ASL (Standing up to A.G. Bell, 2008).  Egbert decided to make use of the Internet to share his view and created the DBC website.  Egbert along with many of his supporters often share their position on www.dbcusa.org.  He encourages deaf and hearing people to get involved and to make a difference.  

     One way Egbert believes people should be involved is to assemble and hold peaceful demonstrations near the AGB Association conferences that are often held throughout the U.S.  During the spring of 2008 it was announced on the DBC website that DBC will host its first conference on June 27 until June 30 across the street from AG Bell’s conference in Milwaukee, Wisconsin.  DBC organizers sent out ASL vlogs encouraging people to attend and as a result over 700 people from all across the U.S. turned up (Standing up to A.G. Bell, 2008). 

     Since its infancy, I have been following the DBC website to learn more about bilingualism and how to get involved.  On June 27 my sister and I drove to the DBC conference in Milwaukee and attended several workshops on bilingual education of deaf children, early intervention and sign language (Dans-Willey, 2008).  We also participated in two of DBC’s rallies across the street from the main entrance to AG Bell’s conference.  Photographs and video-recordings of this event are presently posted on Youtube.com titled “Deaf Bilingual Coalition in Milwaukee Wisconsin,” “DBC Milwaukee Footage #1” and “DBC Milwaukee Footage #2.” 

CHAPTER SIX

CONCLUSION

     For many years deaf people had to depend on a written language to communicate with one another in different places.  They’ve experienced their visual language and culture misunderstood, devalued and prohibited.  However, they’ve also witnessed the recognition of ASL as an authentic language and the long-awaited birth of several marvelous visual technologies.  Films, videotapes, DVDs and vlogs allow them to maintain and protect their language.  Videophones and webcams permit deaf individuals to reach one another face to face and use their language with ease and grace. 

     With today’s technology, most universities and colleges are offering on-line courses (Belcastro, 2004).  Presently several institutions are providing high school classes on-line and students who are home-schooled or live in rural areas can take advantage of these classes (Belcastro, 2004).

     Since the majority of deaf and hard of hearing students are being mainstreamed at their local schools instead of schools for the deaf, very few of them have friends and teachers who are deaf.  With electronic technology, perhaps one day all deaf students will have access to deaf teachers, tutors, mentors, counselors and peers.  Although technology cannot replace genuine interaction with deaf people, it is an alternative to what most deaf students have now.    

     Several students at the Delaware School for the Deaf are able to receive tutoring services from students who are studying deaf education at Valdosta State University (Kiernan, 2006).  They use videoconferencing software that allows them to see each other live.  

     Deaf high school students at the Mississippi School for the Deaf contact deaf students from different schools to work on school projects together.  Videoconferencing allows them to meet, socialize and peer-tutor one another (Kiernan, 2006).

     Researchers in Deaf Education in Slovenia are aware that most deaf Slovenians and Americans have poor literacy skills.  They believe the Internet and other visual technology could help deaf students learn and they teamed up with several researchers in Computer Science to create new distance–learning materials (Debevc and Peljhan, 2004).  The team invented web-based lectures with a combination of sign language videos, picture-slides and subtitles using Microsoft Windows Media Tools (Debevc and Peljhan, 2004).

     They tested a group of deaf adults and students at the school for the deaf in Slovenia to see if the web-based materials would be more beneficial than the traditional text-only distance-learning materials.  Their study showed that students who used the web-based lectures understood new materials better than those who used the traditional method only.  The video/picture/subtitle combination inspired and motivated the students to study more and as a result helped increase their comprehension and self-esteem (Debevc and Peljhan, 2004).

     In 2006 Bloomsburg University of Pennsylvania offered two new online courses made available by Saba Centra software for their deaf and hearing students.  The instructors used this software to present their materials in real-time through PowerPoint lectures, audio lecturing, live video sign language interpreting and live text-chatting (Berman, Bosch, Kline, Rebilas and Slike, 2008).  All the deaf students found the video feature valuable when trying to understand the materials.  Several of them found it helpful to text questions when they misunderstood some of the information, however others preferred to have two-way videoconference instead of texting.  Plans for installing closed captioning for deaf students with little or no ASL skills and a two-way videophone instead of a one-way webcam are currently being made (Berman, Bosch, Kline, Rebilas and Slike, 2008: 307).         

     Today's computers and many networks allow for text-based and video-based chat and videoconferencing over the Internet.  There is a need for future research regarding the demographics of deaf people using the Internet and the purposes for which they use it and the languages that they employ. Is the Internet strengthening or weakening the bonds of the deaf community?  Are deaf people using this tool to integrate with the society at large?  How is the Internet influencing the lives of deaf children?  

     Having access to many communication tools is astounding and I look forward to seeing new ones in the future.  I am hopeful that these tools will broaden and strengthen the use of ASL and the deaf community.  After all, the late, great George Veditz once said, “sign language is the noblest gift God has given to deaf people” (Gannon, 1981, p. 359)
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